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Abstract
A descriptive study was designed to investigate parent perceptions of behavior
management strategies used in elementary and secondary special education programs for
students with learning disabilities. A questionnaire was used to obtain the perceptions of
130 members of the Learning Disabilities Association of Virginia. In particular, three
questions were examined: Do parents of children in elementary school differ from those
having children in secondary schools regarding their perceptions of classroom
management techniques? Do parents have different perceptions about a resource
classroom compared to a self-contained classroom? Do parents differ in their perceptions
of the teacher use of classroom management versus the degree the parent believes the
teacher should use classroom management? Parents across elementary and secondary
levels differed only in the degree they believed teachers should use classroom management
strategies and their perceptions of actual teacher use of these strategies.
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Parent Perceptions Of Behavior Management
Strategies Used in Elementary and Secondary Special
Education Programs for Students with Learning Disabilities
Teachers in regular and special education must use effective classroom
management practices iflearning is to occur. Students in special education are clearly
behind their peers in regular education. Knowing this, the teacher must have a behavior
management system that reinforces positive behaviors ofeach individual and also teaches
students knowledge and skills required in the regular classroom. Ifused properly by a
teacher, a behavior management, or classroom management system, will create an
effective, positive classroom setting. Ifa behavior management system is successful, the
on-task behavior ofstudents increases; therefore. the level oflearning and teacher
satisfaction increases.
In special education, however, teachers frequently leave the classroom all together
or seek administrative positions where behavior management is no longer a problem.
Often teachers leave because they fail to find a management program that controls student
behavior. Ifthe teacher exercises authority in the classroom, students know who is in
charge and responses will be stronger from students. Ifthe teacher does not use authority,
the students may take control ofthe classroom and drive the teacher away from teaching.
Although there are many teaching styles commonly used throughout education, effective
teachers usually have similar teaching methods.
Two widely used instructional approaches in classrooms today are Empiricism and
Constructivism. According to Meese ( 1996), empiricism places the teacher in control of
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the classroom, whereas in constructivism, students are given more opportunities to create
their own knowledge. The teacher provides less control and more guidance in the
constructivist model (Meese, 1996). Both of these instructional approaches complement
classroom management strategies used by teachers in order to keep students on-task and
teach lessons with clarity and few interruptions.
The empiricist approach is the more traditional approach of the two. As stated by
Meese (1996), empiricist models are well researched and well respected in special
education classrooms.. On the other hand, constructivist philosophies view learning as
hands-on, activity based, real-life, and discovery oriented. Teachers using this instructional
model help students solve interesting and meaningful problems (Meese, 1996).
Empiricism and constructivism are philosophies applying not only to instructional
strategies but also to classroom management. Although many researchers are attempting
to identify the "best" models, Edwards (1993) states, "unfortunately, most discipline
models have not been studied extensively. Hardly any research is available that compares
different models. More often than not the validity of assuniptions for the different models
is held to be self-evident (p. 27)."
Behavior Analysis
One of the most widely researched discipline models of empiricism is the behavior
analysis philosophy. Haring and Kennedy (1996) list three fundamental principles for
behavior analysis (as cited in Stainback & Stainback, 1996):
1. Behavior is functional. All behavior is effective in accomplishing certain
outcomes for the individual. Based on this principle, the key to understanding and
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reducing problem behavior is to identify its purpose. The function of behavior
is determined within a given context; socially acceptable behavior can be taught to
replace the inappropriate behavior.
2. Behavior is part of a larger environment of events. The basic behavioral unit
used in behavior analysis is discriminative stimulus-response-reinforcing stimulus;
behavior and environment are not separable elements in this model. This principle
also means that problem behavior cannot be understood by merely s_pecifying the
physical attributes of a_response {for example, hitting others, property destruction
or screaming).
3. Behavior can be systematically studied using methods of the natural sciences.
Dimensions of students' behavior and peers' and teachers, reactions to that
behavior can be quantified and analyzed. Quantifiable information regarding
responding can guide efforts to develop procedures and solve problems. Such
efforts are then used to make data-based decisions regarding intervention efficacy.
(p. 184)
These three principles guide behaviorists through the classroom management _process.
These beliefs have· structured many classrooms and the resulting structure has produced an
effect on students' learning. This structure includes classroom arrangement, teacher
movement patterns, teacher self-monitoring procedures, and reinforcers.
First, classroom arrangement will decrease misbehaviors if used correctly. One
way to decrease behavior problems is to develop work stations or areas where students
find their own materials. According to Shores et al.(1993), study cubicles, a small group
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instruction area, and the teacher's movement pattern are important to classroom
arrangement and time on-task. Shores et al. suggest that space between students
influences appropriate behavior and also increases teacher feedback to students (Shores et
al., 1993). By developing work areas, the room becomes less congested and the students
are able to move around without teacher pennission. With the development of a strong
classroom arrangement in special education, students are �ven more freedom, yet they
spend more time working.
The teacher's movement pattern is just as important as classroom arrangement.
The movement pattern of the teacher creates control in the classroom. Teacher praise
increases with an effective movement pattern because more students are acknowledged by
the teacher. On the other hand, disruptive behaviors will decrease because the teacher is
constantly moving throughout students' desks. According to Shores et al. (1993), a
teacher praised one student for appropriate behavior and the students in the same area
improved their on-task behavior as well. This was referred to as a "spillover" effect. This
same "spillover" effect was observed when the teacher controlled for disruptive behaviors
(Shores et al., 1993). If used properly, teacher movement patterns will change a
classroom setting to benefit both students and the teacher.
One of the most important strategies a teacher must use in the classroom is a self
monitoring process.' With this type of process., a teacher utilizes audio tapes and video
tapes. These tapes are recommended for recording segments of the school day. Later, the
teacher reviews the best and worst parts of the day. According to Shores et al. ( 1993),
teachers should look and/or listen for any negative behaviors and statements. In addition,
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teachers should also observe any positive behaviors. With these observations the teacher
will determine his or her behavior towards students and w:hether these behaviors are
positive or negative. This process will give the teacher an opportunity to make
improvements in his or her teaching methods.
Although classroom arrangement and teacher movement patterns increase student
behaviors, reinforcers can also be used to aid the teacher in the classroom. Reinforcers
may be either positive or negative but both have effects on behavior. Positive
reinforcement means giving a student something such as food, attention, kind words or
anything else that may be perceived by the child as being positive. Positive Reinforcement
should always increase student behavior as a result of following the behavior with a
consequence viewed by the individual as positive. An example of positive reinforcement is
a child is allowed free time only after his or her school work has been completed. Noted
by Shores et al. (1993), tokens are used as reinforcers to increase positive behaviors. The
token economy system should also create positive interactions between the teacher and the
student. Tokens or points should be paired with positive responses from the teacher.
Tokens may be exchanged for free time, candy, a toy, or anything that a child might
consider to be reinforcing. A token economy can easily be adjusted to fit different ages
for Individualized Education Programs (IEPs). Shores et al. (1993) state that a
reinforcement system like a token economy will increase positive behaviors if used
properly and, in turn, will enhance opportunities forteachers and students.
Token economy systems are us�ally incorporated within a level system.
Scheuermann et al. (1994) describe a level system as a method for grouping desired social
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and academic behavior and related consequences into levels of skills and privileges
(Scheuermann et al., 1994). A level system can also include response-cost components or
punishment components for inappropriate behavior.

Response-cost is considered to be a

loss of privileges or the removal of a specified amount of a reinforcer following an
undesirable response .. It is not limited to losing a token in a token economy system. An
example of a real life response-cost is a library fine.
Although a level system is used to increase positive behavior, the teacher needs to
make sure he or she is not confusing positive reinforcement with negative reinforcement.
An effective behavior management system should not include negative reinforcement to
control inappropriate behaviors. Negative reinforcement involves the removal or
withdrawal from 'the child of a stimulus, usually aversive or unpleasant to the individual,
contingent upon a behavior. Negative reinforcement, in turn, increases the behavior. In
other words, a behavior is increased in order to _prevent something that is unpleasant.
Some teachers do not understand the difference between negative reinforcement and
positive reinforcement. Cipani (1995) gives an example:
"A teacher may believe a student will continue to perform math problems
accurately with little time wasted because he or she was praised for his or her
work. People believe praise is automatically reinforcement. However, if the
student completed all of the problems quickly and accurately trying to get
something more interesting to work on or something he or she really enjoyed
doing, then praise probably will not maintain his or her good performance in the
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future. Rather, he or she has learned that the consequence of finishing early is
receiving more math problems and not a more preferred activity (p. 38)."
A behavior management system may also be used by a teacher in order to help
modify or eliminate disruptive behaviors. For instance, a disruptive behavior is any
behavior that disturbs the instructional environment. Cipani (1993) noted that aggressive
students behave disruptively with either verbal or physical behaviors (Cipani, 1993). One
or two disruptive students in a classroom may create major problems for the teacher and
for students who are performing on-task.
One method for controllin_g disruptive behaviors through behavior management is
called "behavioral contracting." Behavioral Contracting is an excellent strategy °for
reducing a child's disruptive behavior if the teacher has only a few children who are being
disruptive. According to Cipani ( 1993), a behavioral contract specifies a child's
behavioral obligations in written terms and also the obligations of both parents and
teachers once the child meets his or her obligations (Cipani, 1993).
Other methods used by teachers and administrators �o control disruptive behaviors
are time-out and suspension. The three types of time-out procedures are contingent
observation, exclusion and seclusion. Yell (1990) describes contingent observation as a
procedure in which the student can observe but does not participate for a specified period
because the student has been removed from the classroom activity (Yell, 1990). This is
the most widely used technique of time-out because the student suffers consequences by
not being able to participate. The child, however, is still able to see everything that is
occurring around him or her.
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The next type of time-out is known as Exclusion time-out. Yell (1990) notes
exclusion time-out as a procedure in which the student is removed from the setting for a
period of time (Yell, 1990). Exclusion time-out differs from contingent observation
because the student is removed completely from the activities in the classroom.
Therefore, the student is still"in the classroom but he or she may be excluded with the use
of a study cubicle or a portable dividing wall through which the student is unable to see
the other students and teacher in the rest of the classroom. Yell (1990) identifies the third
type of time-out as seclusion time-out in which the student is removed from the classroom
completely and placed in an isolation room for a specific time period based on the severity
of the behavior.
Suspension is considered to be a form of seclusionary time-out. Yell (1990)
defines suspension as a short-term exclusion from school for a certain ·amount of time,
usually between one and ten days. In-school suspension is another form of suspension;
however, instead of the student being excluded from school, suspension is served in the
school but not in the student's classroom. Suspension is a �tronger punishment procedure
than seclusionary time-out.
Although level systems, time-out and suspension are used to control behaviors,
Malm (1992) notes a major reason for misbehavior in children is that they are reinforced
for their misbehaviors. With behavior management, teachers and parents must remember
they are trying to control behaviors positively by dealing with all aspects of behavior
before misbehavior occurs (Malm, 1992). Establishing positive reinforcers will increase
achievement in class as well as decrease disruptive behaviors.
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Although level systems. time-out and suspension are effective methods if used
properly in the classroom, they are not always used correctly by the teacher. Legal
questions due to the least restrictive environment, therefore, have become issues in the last
few years. Public Law 94-142, the Individuals with Disabilities Education Act, mandates
educating children with disabilities to the maximum extent possible in the least
restrictive environment. Numerous court cases have been brought forth by parents
· concerned about the least restrictive environment. For example, Cole v. Greenfield
Central Community Schools (1966: Contingent observation), Dickens v. Johnson County
Board of Education (1987: Exclusion time-out), Hayes v. Unified School District No.
377 (1987: Seclusion time-out) and Honig v. Doe (1988: Out-of-school suspension) are
a few of the more recent court cases dealing with violations of the least restrictive
environment.
Level systems have become a legal challenge because teachers are not using the
IEP team. The teacher is not always basing the level system on the individual's needs.
Often, a teacher will base a whole level system on the grou�'s needs instead of the
individual's needs. .Some teachers, for .instance, determine JD.Ovement .to the next level in a
level system based on the whole group's performance. This is an obvious violation of
least restrictive environment. Another common flaw with level systems is the entrance
into the system itself All students may be required to enter the level system at the �ame
level· and the individual student's needs are not taken into consideration. Although
violations of an individual's least restrictive environment do not occur often, they should
not be occurring at all. Parents need to be aware of every program a teacher is using in

Parent Perceptions 16
his or her classroom. The teachers need to meet every time a movement within the level
system is in question. The IEP team will determine the most appropriate environment and
the parent will be a part of this decision because the parent is a member of the lEP team.
Appropriate environments are also creating many controversies in special
education. Time-out, for example, is also being considered a violation ofthe least
restrictive environment. A student should only be placed in time-out as a last resort, and
the time-out chosen should be based on the offense. The amount oftime spent in time-out
is crucial as well. The less time the student spends in- time-out, the better off the teacher is
because ofthe possible violation ofleast restrictive environment.
Finally, suspension has led to many legal questions. Yell ( 1990) lists several
advantages ofin-school suspension versus out-of-school suspension. With in-school
suspension, the students are supervised in school, even though the student is separated
from the regular population. This separation.. in tum, reduces possible disruptions.
Because in-school suspension is combined with an educational program, it is not depriving
students of their right to an appropriate education. In-school suspension has reduced
some ofthe legal questions because the student is still receiving an education, whereas the
student who received out-of-school suspension was not monitored at all. Leaming more
than likely does not occur when a student is suspended out-of-school. Teachers and
administrators are making efforts that benefit the students but many adjustments must still
be made in order for beha"'.ior management program_s to become flawless.
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Constructivist Approaches
Because controversies are arising through the use of behavior analysis procedures,
many teachers are trying more recent methods of classroom management which are
acknowledged as constructivist approaches. On the opposite side of empiricism is the
constructivism approach which is commonly referred to as the holistic philosophy.
Constructivism emphasizes logical consequences rather than the punishing techniques used
in the behavior analysis model. Fields and Tarlow (1996) perceive constructivism as a
way of helping students to understand and accept behavior limits. In other words,
reciprocal respect is a large part of this discipline model (as cited in Stainback &
Stainback, 1996).
According to Castle and Rogers (1993), constructivist classrooms focus more on
reasoning than on recitation and give children more opportunities to choose and
experiment. The constructivist approach focuses more on inclusion within the schools and
society. This approach targets behaviors like social skills which seem imperative within
special education. Life-space interviewing, reality therapy, ,active-reflective listening and
the problem-solving approach are all exam.pies of discipline models for constuctivist
classrooms.
Life-spacing interviewing (LSI) was first developed by Redl in 1959 and
reintroduced by Long in 1981. This technique was developed to assist professionals in
working with children who were upset. Gardner (1990) describes LSI as a multistep
process in which the "upset child" expresses his or her feelings in a rionjudgemental
environment to the teacher. LSI should be used immediately following
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the misbehavior. The teacher then engages the student in a structured conversation about
the observed behavior. The teacher uses a questioning procedure which encourages the
student to think in detail about the misbehavior.

Gardner (1990) notes that throughout

the questioning the teacher is assessing the feelings of the student, and the teacher will
guide the student to an understanding of the inappropriate behavior. LSI ends with the
student and teacher agreeing upon a more positive way to handle any future problems
(Gardner, 1990).
LSI is primarily used for crisis intervention, for example, when a student is
involved in a fight, yelling or cursing, and even when a student is destroying property.
Students in special education need more training than peers with problem solving and
taking responsibility for their own actions. Because students are markedly behind their
regular peers, these types of behaviors need to be reinforced. According to Fields and
Tarlow (1996), the student learns to rely on others to do the thinking and governing
instead of learning to do these things on his or her own.
With LSI, the teacher is trying to put the student in charge of changing his or her
J

own behavior. The teacher has two purposes: listen carefully and reflect back to the
student what the teacher thinks he or she is hearing.

These two purposes are also known

as active-reflective listening. The teacher is showing the child that he or she cares and is
trying to help the child think through the problem (Fields & Tarlow, 1996). This type of
intervening works especially well with mediation. The teacher can offer assistance when
two peers are having a problem by using probing questions to solve the problem. The
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teacher is prompting the student to admit the behavior is problematic. and the student is
given the opportunity to solve the problem on his or her own.
Fields and Tarlow (1996) state that the cause of many disciplinary problems is lack
of information; therefore, these problems are best solved by teaching the missing
information or assisting with·the needed skills. Teaching effective communication is one
way to give students useful skills that will help solve discipline problems.
Since misbehavior will occur. Fields and Tarlow (1996) advocate the use of related
consequences. Consequences are described as having an effect on behavior by either
maintaining it, increasing it or decreasing it. Consequences that increase or maintain
behaviors are called "reinforcers" and those that decrease a behavior are called
"punishers." Fields and Tarlow (1996). however. describe a consequence as looking
similar to punishment, but showing an inherently fair relationship between the act and the .
result. Depriving the student of materials used improperly is one type of consequence:
Excluding youngsters from situations in which they have misbehaved is another type of
consequence (as cited in Stainback & Stainback. 1996).
One major disadvantage of LSI is that the student needs to have prerequisite skills
in order to understand LSI and how it works. Gardner (I 990) suggests the brighter. more
verbal students are candidates for LSI. LSI should be brief when used during instructional
time. If it is not kept brief, the student may be using LSI as an excuse to get out of
schoolwork. One final problem that may occur with LSI is teacher training. Unless
teachers are properly trained,. LSI may not be effective.
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Reality therapy (Glasser. 1965) is similar to life-space intervention. Edwards
( 1993) notes Glasser' s approach helps people identify behaviors that are not socially
accepted norms. The student needs to accept the behavior as irresponsible and replace the
behavior with more socially desirable behavior. Glasser believes that good psychological
health is dependent on loving others and being loved and feeling worthy to ourselves and
others (Edwards, 1993). The philosophy of reality therapy is based on understanding and
·resolving inner conflict, but the reality of everyday life at home and in school is just as
important. The teacher must teach academic skills and ways to solve problems if the child
is to gain self-control and self-understanding.
Activities or structured talk, either individually or in groups, may help a student
achieve self-understanding and self-control. If these activities are designed for the group,
this is known as problem solving. Fields and Tarlow (1996) identify the steps necessary
in problem solving. First, identification of the problem and clear expectations of each side
are identified. Next, ideas are generated for solutions. The ideas are then evaluated in
order to eliminate any solutions to the problem unacceptable to either side. A plan is then
selected from the remaining ideas and implemented. The success is evaluated and, if the
plan does not work, then this process is repeated until a plan is successful (as cited in
Stainback & Stainback, 19�6).
Similarities
These constructivist approaches are related to each other; therefore, these models
can be combined in order to achieve the most efficient program for behavior management
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within the classroom. Other techniques, however, are also used by both constructivists
and empiricists, including rule-making and peer tutoring.
The constructivist approach to rule-making, according to Castle and Rogers
(1993), helps students feel they are playing an important part in the democratic process.
On the other hand, empiricists view rule-making as giving positive consequences if
students follow the guidelines outlined by the rules (Shores et al., 1993). Students
breaking the rules, however, should only receive negative consequences. Both of these
models believe in student input to help create the rules. Second, both discipline models
also concluded that fewer rules stated positively are more effective in the classroom. The
rules should always be posted in the classroom where all the students can easily see them
and refer to them. Rules play an important role in the classroom management process and
if the students help develop these rules, they gain a sense of ownership and feel as though
the classroom is partly theirs as well as the teachers.
Peer tutoring is another method used by both constructivists and empiricists. Peer
tutoring works well with a combination of students. Usually a teacher will pair a stronger
student with a weaker student in a particular subject in which the weaker student shows
difficulty. Fields and Tarlow (1996) note peer tutoring as a form of modeling in which
"often learners extract what they q.eed from demonstrations of the process by others as
well as from their own personal ex.periences"(as cited in Stainback & Stainback. p. 179).
In other words peer tutoring may work better than the teacher's tutoring because students
will sometimes learn better from a stud�nt who is the same age depending on the subject
content. Peer tutoring is also a powerful tool to use during guided practice of a lesson.
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Many teachers have used empiricist approaches for years but are slowly
adopting methods from the constructivist model. Through the use of trial and error with
these approaches, teachers are developing the best management styles for their classrooms
by using a combined model of the empiricist and constructivist approaches. A teacher
who has been teaching for one year may have different strategies for controlling behavior
than a teacher with five years of experience. After this teacher has been teaching for five
years, he or she will have adapted new methods through collaboration with other teachers.
This teacher will also adapt different discipline models that are more fitting to his or her
personalized classroom environment.
Parent Perceptions
Parents must rely on teachers to teach students both educational skills and social
skills. Special education teachers, however. are unable to spend as much time as they
would like on educational skills because they are spending academic learning time trying
to keep students on-task. Students in special education also need more focus on social
skills because they are easily distracted by other students who are misbehaving.
Distractibility also causes the students to lose on-task behavior which creates a window of
opportunity for misbehavior. A teacher can control his or her classroom best through the
use of an effective behavior management program. This program will have an effect on
student behavior if parents are supporting the teachers.
Teachers may try to control many of the misbehaviors in the classroom through the
use of parent involvement. If every parent was involved with their child and their child's
teacher, misbehaviors would be minimized. Kohn {1996) states, 'just the fact that parents
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of some children take the time to visit school has a positive effect on academic
performance. The reason being that the student sees how important education is to the
family. The _student is also aware of the communication between the parent and the
teacher and is less likely to act up in class, and more likely to pay attention ( p. 19)." This
may not always be the case� however, because some students do just fine without the
parents ever stopping by and other students do not care whether or not 'the parent is
around. Kohn (1996) notes, on the whole, parental involvement is a reliable indicator of
the student's future progress.
Sometimes the parent simply needs to be instructed. For example, through the use
of teacher phone calls and/or home visits, the teacher can explain his or her expectations
of the student's behavior, schoolwork and homework. Parents need to be informed about
their child's classroom in order to help their child make the right choices.
Engaging hard-to-reach parents can take time away from students' education.
This should not happen because teachers should be trying to reach parents before school,
during lunch or after school, but this still takes a teacher away from planning in the
classroom. Abernethy and Lavin ( 1996) have found that many parents are not active with
the school programs because they have had negative experiences with the education
system.
Collaboration between educators and parents has become necessary for student
success. Miller and Hudson ( 1994) suggest the majority of families today consist of two
working parents or the family may have a single parent because divorce has become
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increasingly popular. Because the lifestyle of families has been changing dramatically over
the last ten years, it is extremely important for parents and teachers to develop strong
partnerships. Miller and Hudson (1994) noted that many programs have evolved over the
last ten years that encourage parent involvement. "Some of these programs include parent
training classes, home tutoring programs, parent counseling and individualized education
plan (IEP) meetings" (p. 151).
Miller and Hudson (1994) suggest educators develop parent support groups.
Monthly meetings may hold the key to success. The meetings should relate programatic
and instructional information to parents. Parents who are informed about their child's
educational program will be better prepared to share a partnership with educators. The
meetings should also provide parents with opportunities to share experiences with each
other. The meetings should not be designed solely based on parents g•aining information ..
The parents will be teaching each other as well as teaching the teachers through shared
experiences.
Time, or lack of time, has become a major barrier tq the success of parent support
groups, but organization is the key to a successful program. Miller and Hudson suggest
"the building should be located in a central position in order to be convenient to all
parents. A daycare service should be offered during the meeting so more parents who
have younger children are able to attend. Most importantly, the meeting needs to be well
publicized with the topic of discussion. The _parent can make necessary arrangements to
come to the meeting, or if the parent is not interested in the topic, he or she may choose
not to be a part of the meeting for that particular month" (p. 152).
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Teachers need to gain support from parents inside and outside of the classroom
and monthly parent group meetings may be the answer. The main focus of these meetings
is not only collaboration between educators and parents but also the success of the
student.
Teachers really have to engage more of their time than just the seven hour work
day. This profession requires many meetings with parents _and other professionals,
assemblies, workshops and banquets. Teachers spend many long hours preparing their
classrooms. Although teachers do not have students all year long, teachers are vigorously
planning for the next school year, trying to make improvements with their management
programs and parent involvement. Teachers are much busier than most realize. The key
to teacher success in the classroom is to have parents involved. Parent involvement is also
a key to behavior management.
Statement of Purpose
Teachers use a variety of procedures to manage behavior. These include empiricist
and constructivist approaches such as behavior analysis, life-space interviewing, active
reflective listening, reality therapy, and problem solving.
Still unknown, however. are parent perceptions of behavior management strategies
used by teachers. The purpose of this study, therefore, will be to investigate parent
perceptions of behavior management strategies used in elementary and secondary special
education programs for students with learning disabilities.
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Specifically the following questions will be addressed: Do parents of children in
elementary school differ from those having children in secondary schools regarding their
perceptions of classroom management techniques? Do parents have different perceptions
about the different classroom settings? For example, are the parent perceptions different
for a resource room compared to a self-contained room or any other classroom in which
their child receives services? Finally, do parent perceptions differ in the degree of teacher
use of classroom· management versus the degree the parent believes the teacher should use
classroom management?

"
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Method
Participants
The 130 participants were selected from among the members of The Learning
Disabilities Association of Virginia. The participants were chosen from parents of
students with learning· disabilities. The students with learning disabilities were receiving
services in a special education setting in any grade, K-12� for the 1996-1997 school year.
Parents were assured that their participation was voluntary and that all information was
confidential.
Instrument
A questionnaire was constructed to measure each parental participant's
perceptions of classroom management strategies used by his or her child's special
education teacher in an elementary or secondary school. The questionnaire was tested for
validity through a pilot study using graduate students in a special education teacher
preparation program (See Appendix C). Section I of the questionnaire was designed for
demographic purposes. Section II of the questionnaire was designed °for the participants
to answer questions based on the home. Section III of the questionnaire contained school
oriented questions. Section IV was designed to offer parent perceptions of special
education teacher's classroom management strategies. The final section, V, was a
comments section designed for any additional information the parents found to be
important. Sections II and IV used a Likert scale with responses ranging from "never" to
"always." Section III also used a Likei:t scale, however,. the responses ranged from
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"strongly disagree" to "strongly agree." Sections II, III and IV were all designed to offer
parent perceptions of classroom management strategies.
Procedure
The researcher first received permission from The Leaming Disabilities
Association of Virginia to send the 13 0 questionnaires to _possible participants. The
Learning Disabilities Association of Virginia then mailed the prepared ep.velopes that
contained the cover letter to the _parents ex.plaining the study being conducted. The
questionnaire was attached (See Appendices A & B). Furthermore, a self-addressed
stamped envelope was provided with each .parent questionnaire. The cover letter assured
participant confidentiality and anonymity . No names of participants were released.
Data Analysis
For the demographics section, descriptive statistics were reported. Mean scores
were computed for 24 items of the Likert scale in Sections II, III, and IV. Subjects were
divided into groups, one group for parents with elementary school students and the second
group for parents with students in secondary schools. Inde_pendent samples I-tests for
each item were conducted which indicated whether perceptions differed significantly
between the two groups. on each of the items.
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Results·
One-hundred and thirty questionnaires were mailed to members ofThe Learning
Disabilities Association ofVirginia. Of the 130 questionnaires mailed. 5 3 questionnaires
were received by the researcher. Ofthe 53 returned, only 27 questionnaires were usable
for study. The original response rate of53 out ofthe 130 questionnaires equaled 40.7%.
For the 27 out ofthe 130 questionnaires, however, the actual response rate was 20.7%.
Demographic Information
The first section of the questionnaire was labeled as the demographics section.
The demographics section asked parents five questions. The first question was to
determine the relationship between the adult legally responsible and the child with a
learning disability. The 27 questionnaires returned showed 19 (70%) mothers, 2 (8%)
fathers and 6 (22%) mothers and fathers together answered the questionnaires.
Question 2 ofthe demographics section addressed the child's current grade level
as K-5, elementary, or 6-12, secondary. Eight students (30%) were classified as
elementary and 16 (59%) students were classified as secondary. Three questionnaires
were answered as students in post-schooling (11%).
Question 3. for the demographics section dealt with the specific area or type of
learning disability for which the student was receiving services. Six students had an
academic learning disability. Five students had a learning disability with Attention Deficit
Hyperactivity Disorder (ADHD). Three students had a learning disability without
Attention Deficit Hyperactivity Disorder (ADHD). Finally, 13 students had a combination
ofat least two or more ofthe already mentioned types ofleaming disabilities. Therefore,
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22% of the students were considered to have a learning disability related to academics.
Nineteen percent had a learning disability with attention deficit hyperactivity disorder,
while only 11 % had a learning disability without attention deficit hyperactivity disorder.
Most students (i.e., 48%) had a combination of types of learning disabilities.
Question 4 measured the type of setting in which the student receives special
education services. Ten students received services in a resource classroom, while only
. four students received services in a self-contained classroom. The majority of students
(i.e., 13) received services in another type of environment. The percentage scores for
question 4 were 37%, 15% and 48% respectively.
The final question of the demographics section, question 5, reviewed the gender
of the student's teacher. Only ei_ght students (i.e., 30%) had a male teacher. Fourteen
students (i.e., 52%) had a female teacher. An additional five students (i.e., 18%) had both
a male and female teach.er_
Likert Scale
In Section II (i.e., Home-Oriented Questions), the Likert Scale ranged from
/

"Never" to "Always" on a five_point response scale. The Section ill (i.e., School-Oriented
Questions) Likert Scale varied from Section II. The range was "Strongly Disagree" to
"Strongly Agree." "Strongly Disagree" counted as a 1, "Disagree" as 2, "Not Sure" as a
3, "Agree" as a 4, and "Strongly Agree" as a 5. Section IV (i.e., Special Education
Teacher Related Questions) used the same Likert Scale as Section II.
Mean scores, standard deviations and t-scores were found for every item in
Sections II, III, and IV comparing Elementary and Secondary Schools. Mean scores,
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standard deviations, and t-scores were also determined when comparing resource
classrooms to self-contained classrooms in Sections II, III and IV. The final scoring was
based on paired sample means between what the teacher is doing currently in the
classroom versus what the teacher should be doing in the classroom, according to parent
perceptions in Section IV of the questionnaire.
The results of Section II by grade on a Likert.scale ranged from the lowest mean
score for Elementary School parent beliefs at l.88 for Question 2 to the highest mean
score of 4.57 for Question 10 on the questionnaire. The secondary school parents also
scored the lowest mean on Question 2 at l.75. The highest mean score for secondary
school parents was for Question 3 at 4.36. Each question in this section was written in
positive terms except for Question 6, which was reversed, meaning the lower the score on
the scale (i.e., "Never'' as a 1) the more positive the parental perception. The average for
this question was 2.50 for both elementary and secondary parents. See Table l for the
results of the mean scores, standard deviations and t-scores for Section II. This Table did
not show any significant t-scores
l

Al Section ill items were rated as 3 or above for both grades. The lowest mean
score for elementary parents was 3.75 in Question 3. This question was also the lowest
mean score for secondary parents� with a mean of 3.50. The highest means were 4.50 on
Question 1 for elementary parents and Question 4, at 4.87, for secondary parents. For
Section ill, none of the questions needed to be reversed in order to score the measure.
See Table 2. for results of mean .scores, ·standard deviations and t-scores.
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Table 3 lists the mean scores, standard deviations, and t-scores ofthe first part of
Section IV by Grade. Question 4 had a mean score of2.50 for both grades and a t-score
of0. 00 with the lowest mean score for both grades. The highest score was a mean of4.13
for Question 3 for elementary parents while secondary parents scored the highest mean
(i.e., 4.00) on Question 1.
Table 4 shows the results for the second part of Section IV with mean scores,
standard deviations and t-scores. The lowest mean score for elementary parents was 3.86
for Question 4. The highest mean score for elementary parents was 4.86 for Question 1.
The range ofscores differed for secondary _parents. First, the lowest mean score was 2.83
for Question 3. The highest score, on the other hand, was 4.60 for Question 5. Table 4
showed one significant difference between elementary and secondary parents perceptions
for Question 3 on tangible rewards. The elementary parents believed the students should
"usually" use tangible rewards versus "rarely" use tangible rewards at the secondary level.
The comparison ofresource and self-contained classrooms begins with Section II,
1

shown in T.able5. The low.est mean .s.core for the r.esour.ce classroom was 1. 8.8 for
Question 8. The lowest mean score for the self-contained classroom was 1. 75 for
Question 2. The highest mean score for the resource classroom was 4.30 for Question 3,
and the self-contained classroom for Question 3 was also the highest mean at 4.50.
Section III results by classroom were all rated as threes and fours for all 4
Questions. The lowest mean scores for both elementary and secondary schools were
3.11 and 4.25 respectively. The highest mean scores for both elementary and secondary
schools were 4.10 and 5.00 respectively. These results can be seen in Table 6.

0
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Table 7 shows the mean scores, standard deviations and t-scores for the first part
of Section IV by classrooms. The lowest mean score for elementary parents was 3.33
(i.e., Question 4), and the highest mean score was 4.20 for Question 3. The lowest mean
score for secondary parents was 3.00 for Question 4, and the highest mean score for this
group was 4.50 for both Questions 1 and 2. The range of scores was between
"sometimes" and "usually" (i.e., 3-4).
The second part of Section IV compared Resource and Self-contained classrooms.
The lowest mean .scores for both the resource _and ..self-contained classrooms were 4_ 13
(Question 3) and 3.25(Question 4) respectively. On the other end of the scale, the highest
mean scores for both classrooms were 4.88 (Question 1) for Resource and 4.50
(Questions 1 and 5) for self-contained classrooms. These results can be viewed in
Table 8.
Finally, Section IV compared paired sample means between "Is" questions versus
"Should" questions. Out of a total of five questions, three significant t-scores were found.
The first t-score significant beyond the .05 level was a score of -2.75 for Question 1. The
second significant t-score was -2.88 for Question 4 and Question 5 had a significant t
value of -2.69. The mean scores for the teacher's current procedures (i.e., Is Questions)
were 2.21 (i.e., Question 4) as the lowest mean score and 4.10 as the highest mean score
(i.e., Question 1). Question 1 on "praise" had the highest mean score of 4.62 and the
lowest mean score was 3.43 for Question 4 for the Should Section (see Table 9).
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Discussiqn
This study investigated parent perceptions of behavior management strategies used
in elementary and secondary special education pro.grams for students with learning
disabilities. Several results of this study were consistent with previous research.
For example, parents indicated that teachers should 'usually" use some type of
reinforcer, which may be defined as positive reinforcement or "praise," a point and levels
system or token economy, or tangible rewards .. Scheuermann et al. (1994) also suggested
that the use of a level system helps meet desired social and academic behaviors. Parents
participating in the questionnaire believed teachers should be using a level system more
than they are at the present.
Time-out is another frequently used form of behavior management. Yell (1990)
defined three different types of time-out: contingent observation, exclusion, and seclusion.
Parents surveyed thought the teacher "sometimes" should use exclusion or seclusion time
outs.
In addition, parents surveyed thought the teacher should be discu�sing
inappropriate behaviors with the child more often than he/she was doing at the present.
Fields and Tarlow.(1996) suggested the use of active-reflective listening because the
teacher is showing the student that he or she cares and is trying to help the child think
through the problem.
Parents indicated "rare" involvement or observation of the classroom for both
elementary and secondary schools, whiGh, therefore, su.ggests that parent involvement in
the classroom is lacking. This lack of involvement, in turn, may cause behavior problems
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to stay the same or increase instead of decrease. According to Kohn ( 1996).. 'just the fact
that parents of some children take the time to visit school has a positive effect on
academic performance (p. 20)."
Parent-teacher contact was higher in the questionnaire for both elementary and
seco�dary schools, than in previous research. although parents indicated they only
"sometimes" had contact with their child's teacher. A simple phone call can make a big
. difference. Parent involvement is important for student success not only at school but also
at home. Kohn (1996) notes, on the whole, parent involvement is a reliable indicator of
the student's future progress.
No difference was found in the response to the questionnaire between parents of
children in elementary schools and those having children in secondary schools regarding
their perceptions of classroom management techniques. Similarly, parent's perceptions
about resource and self-contained classrooms showed oo 4iffer-ences-in -the results. Most
parents had the same expectations of their child's classroom regardless of the type of
classroom setting.
· Finally, parent perceptions differed in the degree to which they believed teachers
used classroom management versus the degree they believed the teacher should use
classroom management. Parents felt the teacher should be using more reinforcement such
as praise and more individual active reflective listening or discussion of problems
individually, according to the results of the questionnaire. The use of more consequences
also proved to be a difference because parents believed teachers should use time-out more
often than they do at the present.
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Limitations of the Study
This study had several limitations that may have had an effect on the results.
Because the researcher designed the instrument instead of using a standardized instrument,
the instrument may not have been valid. The questionnaire was piloted before distribution,
however.
The distribution
of the questionnaire may not have been randomized because the
_
researcher did not send out the questionnaires. Because the researcher was not granted
permission to access the roster from the Learning Disabilities Association of Virginia, the
Learning Disabilities Association mailed the questionnaires for the researcher.
Since the Learning Disabilities Association of Virginia mailed the questionnaires
for the researcher, sending out a follow-up postcard became difficult because the mailing
list was unknown to the researcher. A slow response rate also minimized time for the
researcher to send out more questionnaires to increase the response r.ate. The total
response rate was only 40.7 %, and of the total response rate, only 20. 7% of the
questionnaires were usable. The 130 questionnaires mailed;were sent not only to parents
but also to current teachers and former students (i.e., adults with learning disabilities).
Twenty-six questionnaires were returned to the researcher by former students and current
teachers and, therefore, were discarded.
Future Research Needs
There is still a strong need for more research regarding the collaboration of parents
and teachers. Parents and teachers are still having difficulty communicating their
expectations for the student. This study, however, can contribute some information to
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future researchers by guiding them to the types of behavior management strategies that
may or may not need additional research. Future researchers should focus their attention
on more specific needs in classroom mana_gement strategies such as those on Section IV of
the questionnaire. In addition, more research on parent perceptions of behavior
management strategies used in the classroom should be conducted through the use of
observation and questionnaires used in combination.
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Appendix A
Letter to the Learning Disabilities Association
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Monday, February 10, 1997

DearLDA,
My name is Natalie Buritsch and I am in the Special Education Master's program
atLongwood College, Virginia. I am researching my thesis this semester and my interests
have led me to research parent perceptions of behavior management strategies used in
elementary and secondary special education programs for students with learning
disabilities. My thesis proposal has received approval from theLongwood College
Human Subjects Research Review Committee.
I hope you will help me access parents or legal guardians for this study. I am
interested in obtaining at least seventy-five completed questionnaires. I am requesting
either a complete list of names and addresses of members from TheLearning Disabilities
Association of Virginia or your assistance in mailing my questionnaire to parents or legal
guardians if permission to access your roster cannot be granted. If there is more than one
child with a learning disability in a family, the parents or guardians are to choose one child
for the questionnaire. I will ask parents questions relating to home, school, and the
teacher as well as basic demographic questions. The parents will also be given the
opportunity to comment on any information that may be relevant to this study (see
attached questionnaire). Parent participation will be completely voluntary and
anonymous. Confidentiality will be assured through a random numbers table which will
assign a number to each questionnaire. The questionnaire will take no more than twenty
minutes to complete. In addition, I will be happy to provide you with a summary of the
results.
I hope you will please take the time to review the questionnaire. I hope to
receive permission from you by Monday.. February 24.. 1997. If you have any questions�
please do not hesitate to call. Thank you for your time.
Sincerely,
Natalie Buritsch
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AppendixB
Letter to Parents
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Wednesday, February 19, 1997
Dear Parent(s),
My name is Natalie Buritsch and I am in the Special Education Master's Program
at Longwood College, located in Farmville, Virginia. I am researching my thesis this
semester and my interests have led me to researching parent perceptions of behavior
management strategies used in elementary and secondary education programs for students
with learning disabilities. The Learning Disabilities Association of Virginia assisted me by
providing the means for distributing this questionnaire. I am asking that an adult legally
responsible for the child with the Learning Disability in your family complete the attached
questionnaire. If you have more than one child with a learning disability, complete the
questionnaire based upon one child. Your participation in this study will take no more
than twenty minutes and will be entirely voluntary. I would like to assure you that your
name(s) and your child's name will be kept confidential. All responses will be anonymous.
I hope that you will please take time to read through the questions and if you are
interested please take the time to answer the questions. Please return the completed
questionnaire in the self-addressed envelope enclosed within three weeks. I truly
appreciate your help. Thank you for your time.
Sincerely,
Natalie Buritsch

•

Parent perceptions 44

Appendix C
Questionnaire for Parents

iJ
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Directions: Please read this entire survey before answering any of the following
questions.
I. Demographics Section
Directions: Please read each question carefully and mark accordingly with the most
appropriate answer.
1. As the adult legally responsible for a child with a learning disability in your home,
what is your relationship to this child?
Circle one:
Mother
Father
Both, Mother and Father
Legal Guardian (specify relationship)_______
Other (specify relationship)________
2. What is your child's current grade level?
Circle one:
K-5 (Elementary)
6-12 (Secondary)
3. For which area of special education is your child receiving services?
Circle all that apply:
Learning Disabilities in an academic area (please specify math, reading, etc.)
Learning Disabilities with Attention Deficit Hyperactivity Disorder (ADHD)
Learning Disabilities without Attention Deficit Hyperactivity Disorder (ADHD)
Other; please specify: ______--,4. What is the setting in which your child receives special education services?
Circle one:
Resource classroom
Self-contained classroom
Other; please specify: _________
5. What is the gender of your child's teacher?
Circle one:
Male
Female
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II. Home oriented questions
Directions: Using the following rating scale, please circle the most appropriate
response reflecting your beliefs for the current 1996-97 school year.
1-NEVER 2-RARELY 3-SOMET™ES 4-USUALLY 5-ALWAYS

1. Currently, how often do you have contact with your child's special education
teacher, not including telephone conversations and IEP meetings?
12345
2. Currently, how often do you observe your child's special education classroom?
12345
3. Currently; how often do you support the teacher and/or administration's discipline
of your child assuming the discipline is appropriate to the offense?
12345
4. Currently, how often do you have to punish your child for misbehaviors at home?
12345
5. Currently, how often does punishment make a difference in your child's behavior
12345
at home?
6. Currently, how frequently does your child comment on an unpleasant day at
12345
school and blame the teacher?
7. Currently, how often do you speak with the special education teacher if your child
12 345
blames the teacher for his or her unpleasant day?
8. Currently, how often do you punish your child for misbehaviors at school?

12345

9. Currently, how often do your punishment procedures make a difference in your
12345
child's behavior at school?
10. Currently, how often do you believe teachers and parents should be using the
same procedures for controlling behaviors in the home and the classroom?
12345
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III. School oriented questions
Directions: Using the following rating scale, please circle the most appropriate
response reflecting your beliefs for the current 1996-97 school year.
I-STRONGLY DISAGREE 2-DISAGREE 3-NOT SURE 4-AGREE
5-STRONGLY AGREE
1. Currently, I am familiar with the classroom management practices being used in
12345
my child's classroom.
2. Currently, my child's special education teacher has effective behavior
management procedures in the classroom.

12345

3. My child is currently benefiting from classroom management strategies used in
12345
special education.
4. I would like my child to continue receiving special education services.

12345

IV. Special Education Teacher related questions
Directions: Using the following rating scale, please circle the most appropriate
response reflecting your opinion for the current 1996-97 school year.
1-NEVER 2-RARELY 3-SOMETIMES 4-USUALLY 5-ALWAYS
1. To what degree IS my child's special education teacher:
a. Verbally praising my child's good behavior?

12345

b. Using a points or levels system (a method for gaining appropriate behavior
through levels of privileges) for behavior management?
12345
c. Giving my child tangible rewards for good behavior?

123 45

d. Sending my child to a time-out room in-class or out-of-class for misbehavior?
12345
e. Discussing my child's inappropriate behaviors with him or her privately?
12345
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Directions: Using the following rating scale. ptease circle the most appropriate
response reflecting your opinion for the current 1996-97 school year.
1-NEVER 2-RARELY -3-SOMETIMES 4-USUALLY 5-ALWAYS

2. To what degree SHOULD my child's special education teacher:
a. Verbally praise my child's good behavior?

12345

b. Use a points or levels system to reinforce behavior?

12345

c. Give my child tangible rewards for good behavior?

12345

d. Send my child to a time-out room in-class or out-of-class for misbehavior?
123 4 5
e. Discuss my child's inappropriate behaviors with him or her ptivately?
12345
V. Comments: Do you have any comments you would like to make about beh:alrior.
management in your child's special education services for the 1996-97 school year
or any comments that may not have been addressed in the previous questions?
Please write in the space below.
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Tables 1-9
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Table 1
Mean Scores by Grade for Home-Oriented Questions (Section II)
ITEM
1. Contact

ELEMENTARY
3.63
(1.06)

SECONDARY
2.94
(1.00)

t-SCORE
1.56

2. Observe

1.88
(0.99)

1.75
(1.00)

0.29

3. Support

4.25
(1.17)

4.36
(0.63)

-0.28

4. Punish

3.25
(1.28)

2.57
(0.85)

1.50

5. Difference

3.75
(1.04)

3.00
(1.23)

1.44

6. Comment

2.63
((0.92)

2.47
(1.25)

0.32

7. Speak

3.00
(1.63)

2.62
(1.26)

0.59

8. Misbehavior

2.50
(1.98)

1.77
(1.17)

1.02

9. Procedures

. 3.33
(1.86)

2.60
(1.58)

0.84

3.43
(1.09)

2.46

4.57
(0.79)
Note: Standard Deviations are in parentheses
10. Believe
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Table 2
Mean Scores by Grade for School-Oriented Questions (Section III)
ITEM
1. Familiar

ELEMENTARY
4.50
(0.54)

SECONDARY
3.87
(1.13)

t-SCORE
1.49

2. Effective

4.00
(1.41)

3.60
· (1.30)

0.68

3. Benefiting

3.75
(1.39)

3.50
(1.40)

0.40

4.87
0.35
)
(

-2.15

4.00
(1.51
Note: Standard Deviations are in parentheses

4. Continue
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Table 3
Mean Scores by Grade for What Special Education Teacher Is Doing (Section IV)
ELEMENTARY
4.00
(1.00)

SECONDARY
4.00
(1.00)

t-SCORE
0.00

2. Points

3.88
(1.36)

2.78
(1.64 )

1.49

3. Tangible

4.13
(1.25)

2.75
(1.58)

1.93

4. Time-out

2.50
(1.76)

2.50
(1.51)

0.00

3.78
(1.30)

-0.04

ITEM
I. Praise

3.75
(1.39)
Note: Standard Deviations are in parentheses
5. Discussing
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Table 4
Mean Scores by Grade for What Special Education Teacher Should Be Doing
(Section IV)
ITEM
1. Praise

ELEMENTARY
4.86
(0.38)

SECONDARY
4.40
(0.74)

t-SCORE
1.54

2. Points

4.43
(0.98)

3.67
(1.50)

1.20

3. Tangible

4.57
(0.79)

2.83
(1.34)

3.12*

4. Time-out

3.8.6
(1.68)

3.17
(1.47)

0.94

4.60
(0.63)

�0.28

5. Discuss

4.50
(1.07)
Note: Standard Deviations are in parentheses
* p<.01
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Table 5
Mean Scores by Classroom for Home-Oriented Questions (Section II)
ITEM
1. Contact

RESOURCE
3.40
· (1.27)

SELF-CONTAINED
3.50
(1.29)

t-SCORE
-0.13

2. Observe

.2.40
(1.43)

L75
(0.50)

0.87

3. Support

4.30
(0.82)

4.50
(0.58)

-0.44

4. Punish

2.80
(1.40)

3_00
(0.82)

-0.26

5. Difference

3.11
(1.17)

3.75
(1.26)

-0.89

6. Comment

2.50

(0.97)

2_00

(0.82)

0.90

7. Speak

2.89
(1.45)

3.25
(1.71)

-0.39

8. Misbehavior

L88
(1.36)

2.50
(I.91)

-0.66

9. Pr�edures

2.40
(1.95)

4.25
(0.50)

-1.83

3.75
(0.96)

0.34

10. Believe

4.00
(1 .33)
Note: Standard Deviations are in parentheses
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Table 6
Mean Scores by Classroom for School-Oriented Questions (Section III)

ITEM
1. Familiar

RESOURCE
3.90
(1.29)

SELF-CONTAINED
4.25
(0.96)

t-SCORE
-0.49

2. Effective

3.30
(1.70)

4.75
(0.50)

-1.64

3. Benefiting

3.11
(1.36)

4.75
(0.50)

-2.29

5.00
(0.00)

-1.28

4. Continue

4.10
(1.37)
Note: Standard Deviations are in parentheses

•
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Table 7
Mean Scores by Classroom for What Special Education Teacher Is Doing (Section IY)
RESOURCE
4.12
(0.64)

SELF-CONTAINED
4.50
(0.58)

t-SCORE
-0.98

2. Points

3.60
(1.52 )

4.50
(1.00)

-1.02

3. Tangible

4.20
(1.10)

4.25
(0.96)

-0.07

4. Time-out

3.33
(2.08)

3.00
(1.63)

0 .24

4.25
0.
( 96)

-0.80

ITEM
1. Praise

3.71
(1.11)
Note: Standard Deviations are in parentheses
5. Discussing
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Table 8
Mean Scores by Classroom for What Special Education Teacher Should Be Doing
(Section IV)
RESOURCE
4.88
(0.35)

SELF-CONTAINED
4.50
(1.00)

t-SCORE
0.98

2. Points

4.43
(0.98)

4.00
(1.16)

0.66

3. Tangible

4.13
(1.25)

4.00
(0.82)

0.18

4. Time-out

4.29
(1.25)

3.25
(1.71)

l.16

4.50
(1.00)

0.41

ITEM
1. Praise

4.67
(0.50)
Note: Standard Deviations are in parentheses
5. Discuss

•

Parent perceptions 5 8

Table 9
Paired Sample Means Between Is vs Should in Terms of Classroom Management
(Section IY)
ITEM
1. Praise

IS
4.10
(0.94)

SHOULD
4.62
(0.67)

t-SCORE
-2.75*

2. Points

3.19
(1.64)

4.00
(1.41)

-1.98

3. Tangible

3.38
(1.50)

3.75
( 1.34 )

-1.46

4. Time-out

2.21
(1.42)

3.43
(1.60)

-2..88*

4.47
(0.84)

-2.69*

5. Discuss

3.74
(1.33)
Note: Standard Deviations are in parentheses
* p < .05

